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only many returning veterans, but also persons who 


have been industry, teaching, other work during 

the war, will after the war desire complete their 
education. These people will often have special needs, present 
special problems, and deserve special opportunities. Being older 
than the average pre-war student, many them will desire 
complete their educational programs short time 
reasonably possible. 

Soon after the war began, the Bureau Educational Re- 
search undertook investigation wartime accelerated programs, 
especially with reference possible relations postwar educa- 
tion. These studies have indicated that mature students good 
ability and good health can complete college program 
distinctly less time than was conventional before the war, with- 
out lowering the quality academic work, eliminating desir- 
able activities and recreation, other unfortunate effects. 
the basis these findings and sundry practical experiments both 
here and elsewhere, the college has attempted devise very 
practical means for meeting these postwar problems. These 
methods should have wider and continuing usefulness, how- 
ever, especially for students maturity and superior ability. 
The program teacher education seems especially timely 
now, because the shortage teachers and need encourage 
superior individuals enter the profession teaching. The 
major purpose the program gain greater flexibility and 
adaptability the needs, abilities, and present educational 
status each individual student. The program has five ele- 
ments, all old principle, but with certain new features; 
combination they make possible distinctly greater adjustment 
the needs each student than has been usual the past. 
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First, long established Ohio State the quarter system 
with the summer session, making possible flexible all-year 
program, with vacation periods between quarters preventing 
extreme all-year work. Attendance least one summer 
session considered especially desirable for students the 
College Education since they will then classes with 
experienced teachers, have outside contacts with them, and also 
benefit from the more professional approach many summer- 
school classes. 

Second, also not new, the provision that students may get 
credit examination for proficiency subject gained through 
private study experience. Thus able student who has 
become familiar with language result time spent 
foreign country, obtained acquaintance with subject through 
special work the services through reading, may obtain 
course credit this fashion. But somewhat new arrange- 
ment, many courses the College, whereby student con- 
sidering the passing course examination may obtain 
syllabus this course with list readings and other work 
covered and some indication the nature the examination, 
and may, the attempt seems feasible the instructor, have 
number conferences with him and thus have guidance his 
preparation for the examination. 

Third, also somewhat new, provision some courses 
whereby able student without sufficient advance knowledge 
subject pass examination, but not needing attend 
all class meetings all the regular class work, may make 
special arrangements take account these facts. special 
section, meeting fewer times week than the regular classes, 
provided for such students few courses. others, such 
students are excused from certain work given individualized 
projects. 

Fourth, the past, heavier course loads have been per- 
mitted relatively few exceptional cases. The research pre- 
viously mentioned has shown that able students can often take 
carefully planned programs hours even more 
without difficulty. When some the courses student taking 
involve fewer class meetings other special arrangements 
described the preceding paragraph, heavy course loads are 
especially feasible. 

Fifth, clear that only able, mature, well-adjusted, and 
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healthy students should attempt thus expedite their pro- 
grams, and that their cases programs planned very 
carefully take account each student’s strong points, avoid 
lost motion, and assure that time the work either exces- 
sive one-sided. Not infrequently quarter more can 
saved simply careful planning. Special arrangements have 
therefore been made for the selection and guidance such 
students. 

has been found that with these arrangements, many able 
students can complete four-year program three years 
even less. The program course available veterans. But 
they have yet further means expedite their progress col- 
lege. The University will grant credit for various types 
military training, for Army special training, for Navy training 
programs, for correspondence courses, and for other work taken 
through the Armed Forces Institute. The “G.I. Bill” and 
Veterans Rehabilitation Act give financial aid. Able veterans 
should therefore able greatly accelerate their university 
progress. 

Persons interested such programs are urged write the 
Office the Junior Dean the college, since planning 
advance entrance may sometimes make possible much better 
program than could otherwise arranged. [Vol. XXIV, No. 


Scholastic Adjustment Problems 


the Returning Veterans 
LOREN HADLEY 


YOUNG men and women return college campuses 


take their scholastic work after various periods 

absence, personnel services will taxed the limit 
aid the many problems readjustment. What are the 
problems they have? How can best aid the adjustment 
these young How may college make use some 
the skills they have acquired during their periods service? 
Does their added maturity mean anything? Many approaches 
these problems will order. How-to-study and remedial 
training Ohio State University has proved effective 
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helping returning veterans readjust scholastic life, well 
the larger problems adjustment. has been directed 
toward the development better and more efficient study 
habits, without any previous assumption individual defi- 
ciency this respect. has given opportunities hardly obtain- 
able otherwise locate and aid larger problems pro- 
gram and adjustment. 

Although the study here reported limited relatively 
few cases (22), the results clearly indicate that the veteran 
feels has many problems, and that this approach effective 
aid individual adjustment. Many men elect this course 
the suggestion college adviser. Others choose from 
the catalogue description because they feel the need some 
aid settling back into habits study and methods academic 
work. the group, half were taking the laboratory course 
during the first quarter schooling following discharge. Ap- 
proximately fourth the group had attended the University 
before entering the service and were seeking help quarter 
two after their return. This article will discuss, first, the kinds 
problems, and, second, the gains realized the course. 

question frequently asked is, What are the returning 
servicemen like? Are there problems which differentiate them 
from students generally? the first place, they have seemed 
highly motivated; almost every veteran has very strong 
desire succeed college without delay. indeed inter- 
esting that the large majority the men this study have set 
higher standards performance for themselves than they had 
previously maintained either high school college. They 
are eager produce promptly, yet frequently feel that they 
scarcely know how. Only two cases seemed satisfied with 
average marks lower. general willingness accept sug- 
gestions characteristic worthy mention. Most them 
feel that they are “starting late.” Their ages ranged from nine- 
teen twenty-six; the median was twenty-one. Other data 
show them otherwise near-average group. Their per- 
centile ranks the Ohio State Psychological Examination 
ranged from and the median was 38. Results the 
first reading test (history material) taken during the quarter 
were: percentile ranks for rate, 1-90, median 63; for compre- 
hension, 9-98, median 47. 
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course, most those now returning have health prob- 
lems which are definite hindrances any adjustment but which 
apparently become less intense other tensions are relieved. 
One could say that they lack physical confidence “to able 
what they used to.” They are concerned whether they 
will socially acceptable. “As long have uniform, 
everything O.K., but when change into civvies, gosh, don’t 
know what make it!” 


has had some very skillful plastic surgery, but difficult for him 
forget what looked like after his plane crash. 

recovering from nervous exhaustion after several months the 
air-force ground crew New Guinea. His neuromuscular spasms bring 
stares from curious persons. 

waits see how his broken back going mend. 

has been recovering from the shock seeing the rest his crew 
killed the crash his training plane. peculiar skin roughness has 
accompanied his nervousness and this makes him constantly self-conscious. 

has very defective hearing. 


Many these students show lack confidence their 
mental ability. Characteristic comments were: 

“You know, didn’t have much confidence anything when the 
quarter began.” 

“Do you think have any chance make good? don’t—?” 

“Could you find out intelligence rank? can’t get over seeing 
that ‘not written across military record.” 

“The feeling being below par and wanting right next 
the rest adds nervous strain.” 

“From own viewpoint, there are times when lack self- 


fact, seventeen the group check “lacking self-confidence,” 
“feeling inferior,” “fearing failure college” critical 
problems problem check list. 


these men have been out school six eight years. 
Almost all them feel difficult settle down the 
life student. They are increasingly aware “vocabulary 
problems” which they have acquired during their strictly male 
associations. They have difficulty readjusting their habits and 
attitudes civilian life. “It’s damned hard civilian 
again.” “To get back into civilian clothes was good, but was 
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hard get back the ‘modern’ style wearing them.” Other 
comments were: 


know, have feeling being out place since I’m veteran 
and older.” 

“Tt seems chief problem buckling down. have good 
intentions but can’t quite get started.” 

used able sit classes but now after twenty minutes 
get all nervous and feel have get out there.” 

need help settling down.” 

daydream too much! Can’t something done about that?” 


Nineteen these men said don’t know how study 
effectively.” Many also encircle “unable concentrate well,” 
“inadequate high-school training,” and state that they feel 
slow weak various academic skills like reading speed 
and comprehension, note-taking, vocabulary, and taking quiz- 
zes. recalled that seventeen selected the course 
either with without adviser’s suggestion, and that only 
few felt that was necessity because low marks. Most 
them have placed considerable pressure themselves 
make good marks immediately and feel that studying all 
the time the only way out. For example, Pearl Harbor 
veteran whose scholastic aptitude ranked the 98th percentile 
was trying study constantly from o’clock the morning 
night, with only time out for classes and minutes 
for each meal. The pressure was very great, yet said that 
felt such unremitting application necessary make the 
marks wanted. 

addition feeling rusty, over half this group fear 
low marks failure college. There fairly general con- 
cern about the ability carry college work for the first time, 
take where studies were dropped upon entering mili- 
tary service. 

Reactions the Mooney Problem Check List list con- 
taining 330 problems different areas) indicate something 
their feelings tension. The median number problems 
checked veterans 31, compared with other stu- 
dents this course, well college students generally. 
More different problems are marked and veterans tend 
encircle more “most concern.” The following items are 
underlined encircled third more this group men: 
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Per Cent Per Cent 

Don’t know how study effec- Unable express myself 

Weak spelling grammar. Worrying about examinations. 
Vocabulary too limited...... Trouble outlining note- 
Afraid making mistakes.... Inadequate high-school training 
Unable concentrate well... Feelings too easily 
Physical handicap .......... Forgetting things .......... 
Unskilled conversation.... Lacking self-confidence ..... 
Slow 


help did laboratory work study skills give 

these returning veterans? the first place, gave them 
definite attack many their problems scholastic adjust- 
ment. There was something tangible which they could work 
and from which they could realize results. Second, there was 
invariably positive reaction the complete diagnostic help 
given. Often, just taking tests reading, vocabulary, Eng- 
lish skills gave them some assurance that perhaps “they weren’t 
bad they had thought.” For many was basis for 
answering the question, “What should expect myself 
college?” Third, they were splendidly motivated the infor- 
mal opportunity given practice higher-level study skills 
under supervision. They grasped eagerly such ideas time 
budgets, note-taking techniques, reading more rapidly and 
with improved comprehension, and preparation for examina- 
tions. The work helped them feel that they were “getting 
the ball again,” and that they were producing more efh- 
ciently. Almost without exception, was noticeable that ten- 
sions were relieved and that the men worked consistently and 
with confidence. 

less tangible but most vital aid should not overlooked, 
namely, that personalized attention. Work personal prob- 
lems took place not only small laboratory groups but 
interviews. This gave each man the feeling that the work was 
directed helping him make smooth adjustments. fre- 
quently helped him feel that others had similar problems. 
Many placed themselves under heavy pressure, and personal 
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counseling went long way toward making their scholastic 
lives less tense. Several expressed satisfaction having some- 
one “who had big ear and could listen their griping.” 
personalized program efficient study techniques furnishes 
outlet the returning veteran’s motivation. Many have come 
back college after various periods absence, while others 
are entering for the first time. man who entering college 
the age twenty-three twenty-four wants produce 
promptly and satisfactorily. Many ordinary college-entrance 
procedures, like placement tests, often frustrate these returning 
men and cause them have grave doubts about their 
Personalized attention, given objective manner, helps each 
some personal insight and supplies him with new techniques 
through which his abilities become available him. 

Did the course help them scholastically? During the quar- 
ter which they received aid, mark averages ranged from 1.00 
4.00 A); the median was 2.56. This above the 
average predicted from their intelligence percentile and 
above the university average point-hour ratio for graduating 
Seniors. One man withdrew during the quarter, and two more, 
during the quarter which followed; all the others except two 
have maintained scholastic averages 2.00 above. The 
median grade-point average since taking the course 2.27. 


ROBABLY even more indicative are some value statements 

made these veterans. One said that “this course should 
brought the attention every returning serviceman and 
should strongly urged take Another offered reso- 
lution that effect meeting the campus veterans’ club. 
Other comments were: 

during the quarter that course saved from giving up.” 

“That aid was probably gift from guardian angel who has 
gotten out trouble many times the past.” 

the beginning the quarter, was emotionally tied with 
fear what could wrong with that spent most time 
ill and upset state mind. Through counseling, found someone 
could tell troubles who could appreciate how felt.” 

“Tt was reassuring just find that rated along with the average 
university student.” 

[Continued page 112] 


Further aggravating their adjustment are the all-rigid, inflexible (and for them often 
silly) curricular requirements which make for further delay. 


— 


Trends the Financing Public 


Education Ohio 
HOLY 


that the General Assembly session and has 


before three proposals for the State’s share the 

support the public schools, seems appropriate 
review briefly the history state school support Ohio. These 
three proposals, terms the subsidies they would provide 
per pupil average daily attendance for school term 
180 days, are shown Table 


TABLE 


PER RECOMMENDED THE THREE FoR STATE 
SUPPORT BEFORE THE 96TH GENERAL AssEMBLY 


Uni- 
form 


ELEMENTARY 


Uni- 
form 


KINDERGARTEN 


Title Proposal Foun- 


dation 


Foun- 
dation 


Foun- 
dation 


The Governor’s Program......... 
S.B. (Daniels-Cramer Bill).... 


The present school foundation law, enacted June, 1935, 
provides for ratio 1.0 1.5 both the flat distribution and 
the foundation program between elementary-school and high- 
school subsidies. This means that both these subsidies the 
amounts received for high-school pupils are one and one-half 
times great those for elementary-school pupils. also 
interesting note that all three the proposals the ratio 
between elementary- and high-school subsidies 1.0 1.2. 
This means that instead receiving one and one-half times 
much for each high-school pupil for each elementary- 
school pupil, the school will receive only one and one-fifth 
times much. This change ratio was recommended the 
Ohio School Survey Commission, legislative body which made 
extensive studies school financing during the years 1943 and 
1944. This Commission found that schools operating under 
single-salary schedules the ratio elementary-school costs 
high-school costs was about 1.0 1.18. Irrespective, then, 
which these three proposals enacted, the state subsidies 
for elementary schools would more line with those for the 


$18.90 $27.90 $38,25 $56.25 $45.90 $67.50 
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high schools. Moreover, this change ratio, enacted, will 
greatly increase the number school districts operating under 
single-salary schedules. 


traced the land grants for schools 1785 and the 
ordinance for the government the Northwest Territory 
passed Congress 1787. One the articles this ordi- 
nance which has often been repeated stated that “religion, mor- 
ality and knowledge being necessary good government and 
the happiness mankind, schools and the means education 
shall forever encouraged.” The first constitution adopted 
1802 included this ordinance, adding, however, the provision 
that the means education shall forever encouraged “by 
legislative provisions not inconsistent with the rights con- 
science.” 

The Constitution 1851 made the following provision 
regarding the support public education: “The General As- 
sembly shall make such provisions taxation otherwise, as, 
with the income arising from the school trust fund will secure 
thorough and efficient system common schools throughout 
the state.” The Constitution adopted 1912, which still 
effect, contained the same provision did the one 1851, 
with the addition that “no religious other sect sects shall 
ever have exclusive right to, control of, any part the 
school funds this state.” Thus constitutional provisions 
the responsibility for the support thorough and efficient 
system common schools was lodged with the General Assem- 
bly nearly one hundred years ago. 

Another interesting aspect the financing public edu- 
cation Ohio has with the sale the 773,024 acres 
school lands given the state the Federal government. Prac- 
tically this entire body land was sold prior the Civil War. 
fact, the Federal government 1826 authorized the state 
legislature sell the school lands and establish funds for school 
support from the proceeds the sales. Shortly thereafter, the 
General Assembly undertook program canal and turnpike 
construction. Being hard pressed meet the financial obliga- 
tions thus incurred, the General Assembly borrowed the money 
which had been paid into the state treasury for these school 
lands. return pledged the faith the state pay 
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cent interest annually the amount thus borrowed. This obli- 
gation known the irreducible debt. 

the budget message submitted Governor Frank 
Lausche for the biennium, there item $390,000 
1945, and $400,000 1946, meet the interest this irre- 
ducible debt. These funds are then distributed the basis 
the annual school census. They constitute, course, very 
small part the total school cost. fact, 1930, the propor- 
tion the total school cost borne this source amounted 
.27 per cent. 


responsibility for making financial provision for 
thorough and efficient system common schools was 
not placed with the General Assembly until the Constitution 
1851 was adopted, steps that direction were made 1838. 
that time there was set state public-school fund with 
the guarantee $200,000 annually. This was derived 
from the interest the surplus revenue, interest the pro- 
ceeds the sale salt lands, and the revenue from banks and 
insurance companies. addition these sources, mill 
state-wide property tax was levied for this purpose. This state 
public-school fund, however, lasted only few years; then the 
responsibility for the support public education was left almost 
entirely the local school district. 

Between 1838 and 1906, great deal legislation dealing 
with public education was enacted. Most it, however, did not 
relate the responsibilities the state for public-school sup- 
port. 1906, there was enacted law known the State Aid 
Law, whereby districts with certain financial limitations were 
given state support. order qualify for assistance under 
this law, district had have taxable wealth per enumerated 
pupil not exceeding the average the state. Moreover, must 
have had total tax rate for school purposes least 9.5 mills, 
mills which were for current operating expenses. Although 
the law was enacted 1906, the first appropriation $10,000 
carrying out the provisions this state-aid law was made 
subsequent developments that, even though this was the year 
following the 1907 depression, only $2,647 this $10,000 
appropriation were used, chiefly because local school districts 
felt that state control would result from such participation. 
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Table shows the amount subsidies granted finan- 
cially weak school districts years, from 1908 1935, the 
period during which the 1906 State Aid Law was operation. 
This table shows continual increase state subsidies from 
$2,647 1908 $7,352,028 1932. 


TABLE 


Total 
Amount 


Total 
Amount 


Total 
Amount 


Total 


Amount 


107,227 $1,310,456 $4,726,011 


156,795 
181,566 2,641,541 
173,830 
6,470,154 
611,227 2,002,068 
891,375 


The figures for the years 1908-28 have been taken from State Aids Common Schools, 
prepared Arch Schultz (Columbus, Ohio: Ohio Chamber Commerce, March 
1935, 66.). For the later years they have been taken from the records the State 
Department Education. 

1928 the fiscal year for state aid was changed that would end December 
instead June the calendar year. 

The total sums shown for state aid since 1932 are greater than the actual payments 
aid because state aid has been financed through the issuance notes. These, course, 
must ultimately liquidated, and interest paid. 


LTHOUGH the present school foundation law was enacted 
June, 1935, its first full year operation was the 
school year 1936-37. Prior its enactment, there had been 
set 1933 the state public-school fund were allo- 
cated the income from the liquid-fuel tax and certain other 
incomes. With the enactment this school-fund program, 
was necessary secure additional funds for its support. Con- 
sequently, 1936 additional taxes were earmarked for this 
purpose. Chief among these were the retail-sales and use taxes. 
Sixty per cent the income from these taxes remaining after 
deductions had been made for administrative purposes and 
relief went the state public-school fund. Other taxes thus 
designated for public-school support were the liquid-fuel tax 
already mentioned, the intangible tax, and the cigarette tax. 
However, declining revenue from these sources created deficit 
the state public-school fund amounting $18,999,000 
January 1939. Shortly thereafter, legislation was enacted 
repealing the earmarking all these taxes for public-school 


(2) (3) (6) (7) 
19,344 1917. 
19,803 1918. 
38,433 
1913. 36,479 1920. 
1914. 78,776 1921. 
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support and making charge against the general-revenue 
fund. Moreover, plan was set liquidate the deficit and 
arrange for the payment the state interest charges 
loans made boards education because the deficit. The 
deficit was completely liquidated 1943. 

this discussion, the statement was made that be- 
tween the time the first state public-school fund was abolished 
and 1906, when the state law was enacted, the main responsi- 
bility for the support public schools was left the local 
school district. Even with the enactment the State Aid Law 


TABLE 
RELATIONSHIP BETWEEN THE OPERATING EXPENSES 


Percentage 
Total Operating Total State State Subsidies 
Costs* Were Total 
Operating Cost 


1939-40 ......... 44.28 
117,006,664.60 49,100,724.22 41.96 
120,090,644.12 47,853,414.49 39.84 


These costs include the deductions made the State Department 
Education for the retirement systems and for the county board edu- 
cation, well those made the county auditors for elections, state 
examiners, and the like. 


These include the state subsidies for physically handicapped children and 
for vocational education. Also, they include such appropriations have 


been made for teachers’ unpaid salaries, plant rehabilitation, and defi- 
ciency purposes. 


1906, the proportion the cost borne the state was rela- 
tively small. fact, 1930 amounted about per cent. 
However, with the enactment the present foundation law, 
this proportion was greatly increased. Table III shows the total 
operating cost the public schools for the years 
together with the annual state subsidies during these 
years and the percentage the total operating cost which these 
subsidies constituted. This percentage declined from 48.23 
1936-37 39.84 1942-43. 1943-44, showed slight 
increase, amounting that year 40.22 per cent. 


48.23 
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INTEREST also this discussion public-school support 
$1,000,000 for each the two years for “additional equaliza- 
tion and rehabilitation,” with the understanding that these addi- 
tional funds would used for improvements and rehabilitation 
plant and equipment. fact, was construed that the 
state might assist local districts constructing new schools. 
Such provision was continued through two subsequent bien- 
niums, that during the six-year period, the state assisted 
financially weak school districts the purchase new sites, the 
erection new school buildings and additions, and other items 
school-building repair, maintenance, and equipment. Table 
shows the amount thus expended the state for each 
the six years. 

With the enactment the School Foundation Law 


TABLE 
INGS, AND EQUIPMENT FOR THE YEARS 
1929-1934, INCLUSIVE 


Year Amount 


Amount 


1935, funds were available for rehabilitation plant and 
equipment until 1943 and 1944. 1943, the General As- 
sembly enacted Amended Substitute Senate Bill 171 and 
appropriated $1,500,000 carry out the provisions that 
bill which had three main purposes: pay salaries those 
teachers unpaid July 1943, aid the payment 
any outstanding accounts other than bonded debts the par- 
ticipating districts, and pay for the rehabilitation existing 
school buildings and equipment. The Special Session the 
General Assembly September appropriated addi- 
tional $500,000 distributed for the same purposes those 
the Amended Substitute Senate Bill 171. 

The Ohio School Survey Commission, which reference 
has already been made, conducted careful study the 
need for rehabilitation plant and equipment the state. Its 
conclusions were that the state should assume some responsi- 
bility for these costs financially weak school districts. 
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further concluded that the districts which participated such 
funds must have per pupil valuation less than $6,000 and 

operating school levy not less than mills. The Commis- 
sion further concluded that instead distributing any monies 
appropriated for these purposes the formula basis, was 
done under Amended Substitute Senate Bill 171, the distribu- 
tion the qualifying districts should “left the 
the Superintendent Public Instruction and the 
board.” These conclusions the Commission have 
porated House Bill 64, introduced Walter Tarr, 
man the Commission. This bill therefore before 
Ninety-sixth General Assembly. the executive budget sub- 

mitted the General Assembly Governor Lausche, there 
included item $2,000,000 for school-plant rehabilitation 


for the biennium. This the amount which the studies made 
the Commission showed was necessary. 


Discussion public-school support Ohio would 
complete without mention certain constitutional amend- 
ments which have been made within recent years which vitally 
affect school support. These are follows: 
First, 1929, constitutional amendment which provided 
for classification property for purposes taxation was 
approved the voters. The net effect this amendment was 
the loss approximately per cent local tax income. 
Second, November, 1933, ten-mill tax limitation was 
written into the Constitution the action the electors the 
state. Again, the net effect this was reduce anticipated 
revenues for all governmental purposes about $40,000,000 
annually. 
November, 1936, another constitutional amend- 
ment was approved which provided that food sold for human 
consumption off the premises where such sale made ex- 
empted from the cent retail-sales tax. was estimated 
that 1937, the first year this amendment was effect, the 
income from the retail-sales tax was reduced $18,000,000. 
Coupled with these constitutional amendments, all which 
reduced local tax income, was the depression. During the period 
from 1929 1933, the state tax duplicate was reduced from 
$8,000,000,000, decline 38.5 per cent. 
further complicate the problem, there was sharp decline 
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tax collections. The net result all these circumstances 
was the enactment the state certain taxes already men- 
tioned which were earmarked for school support. Furthermore, 
the proportion the total cost operating the schools borne 
the state was greatly increased, was pointed out earlier 
this discussion. 

may concluded from more recent legislation that 
public education Ohio now definitely accepted joint 
responsibility the state and the local community. Thus, the 
mandate the Constitutions 1851 and 1912, respectively, 
which placed the responsibility for thorough and efficient 
system common schools throughout the state” with the Gen- 
eral Assembly now being carried out. Those, however, who 
believe that public education joint responsibility the state 
and the local community must ever keep mind Jefferson’s 
warning eternal vigilance. [Vol. XXIV, No. 


effort determine the nature and scope the programs 

which teachers’ colleges are using train their students 
the principles and promulgation safety education, the Amer- 
ican Association Teachers Colleges has conducted study 
based questionnaires submitted 185 member colleges. 

analysis the answers returned questionnaires 
from thirty-nine states indicates that “the majority college 
presidents believe safety education important health 
education,” slightly over half them think that less suc- 
cessfully taught their schools, and six out seven them 
delegate responsibility for safety education the formal college 
curriculum, the campus school, for plant facilities, and for 
student living quarters. 

The success the safety-education program has been re- 
tarded general lack interest, adequately prepared 
instructors, time, materials and equipment, specified 
objectives, and specific place the curriculum. 

Slightly fewer than one-third reported one more courses 
devoted solely safety education. Approximately the same 
proportion colleges have courses (most frequently given 
the health and physical-education departments) which safety 
one the two more areas mentioned the course titles. 


Teaching Opportunities 1944 


ALLEN PATTERSON MARY EWAN 


school teaching positions the state Ohio were 

filled persons who had secured emergency certifi- 
cates. Approximately 700 other positions were unfilled because 
teacher, qualified unqualified, could found. How 
many other positions were unoccupied because the post had 
been vacated for the duration not known, but the number 
must considerable. These facts indicate the ease with which 
students Ohio State University who graduated 1944 were 
able find, almost select, the teaching positions they desired. 

meet the serious need for teachers, the Division Ap- 
pointments, Ohio State University, registered for immediate 
placement only 169 graduates the four classes whose work 
was completed 1944, although Table shows that 251 stu- 
dents completed the four-year course. The steady decline 
the total number graduates, from 439 1941 251 
1944, paralleled the decrease the number wanting 
teach. 1940 taken typical year, will seen that 287 
fewer candidates for teaching were available 1945 than were 
seeking positions five years before. Basing all estimates the 
probable enrollments through 1948 the decreased enroll- 
ments from 1941 1945, inclusive, would appear that, 
1949, Ohio State University will have graduated more than 
two thousand fewer prospective teachers than would have been 
certificated had normal enrollments continued. 

According our records, graduates, per cent the 
active registrants, either did not secure did not accept teach- 
ing positions. This number probably too high. has been 
quite difficult obtain accurate and prompt reports from our 
registrants this year. the ones not reported employed 
teachers, nine were Negro students, most whom had placed 
definite geographical restrictions upon the areas which they 
would teach. This limitation also explains why several the 
remaining students are not teaching. 

The many opportunities open teachers during 1944 might 
seem have made the work the Division Appointments 
relatively easy. Such was not the case. Candidates stated quite 


January 1945, more than six thousand public- 
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definitely the lowest salary which they would accept, the area 
the state which they would interested, and the type 
school which they wanted employed. Moreover, many 
them took their time reaching decision. Since candidates 
for teaching wished explore many. openings order dis- 
cover the best_one, the number positions about which each 
candidate had notified increased sharply. Moreover, 
high turnover secretarial staff lessened the effectiveness with 
which the office worked. unnecessary say that the loss 
Earl Anderson Chairman the Division and the granting 
leave absence Harold Shane made more difficult 
for the Division meet its responsibilities. 

Why nearly graduates have not engaged the profes- 
sion for which they prepared for four years interesting 
question. Selective Service, early marriage, and the attractive- 
ness war employment explain the fact that nearly 150 the 
graduates between 1941 and 1944 were not available for place- 
ment. hoped that study the annual decrease 
can made, and reported later date. 


the table which follows are listed the calls for teachers 
the elementary schools: 
Number 


Number 
Calls Calls 


For convenience, these calls are grouped areas rather than 
grades. Comparable figures for other years are not available 
this time. 

addition those listed the table just given, calls 
were received for experienced teachers who were prepared 
supervisors elementary grades. For positions principals 
elementary schools, calls were submitted. interest 
experienced teachers who had majored elementary education 
and had also completed the requirements for the Master’s 
degree were calls for supervising critic teachers who were 
teach laboratory demonstration schools colleges, and 
for persons who were qualified serve instructors and 
professors elementary education. most cases, this latter 
position required the Ph.D. degree. 
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TABLE 


NuMBER GRADUATES THE COLLEGE 
CENTAGE WHo SECURED 
TEACHING 


Percentage 
Number Wantin Applicants 
Graduates* Who Secured 
Teach 


Teaching Positions 


The graduates who complete their work during the fall quarter 
any year are counted graduates the following year, for 
then that they become available for placement. 


openings secondary schools about which the office 
was informed during the year are analyzed Table II. 
Although our official records show that only 2,169 positions 
this type were reported, the actual number was considerably 
higher. depleted were our lists available teachers that 
inquiries about candidates were frequently answered the 
response, “No one available.” result, written records 
these numerous requests were not made last year. 

The subject combinations which were represented these 
vacancies follow more less familiar pattern. English and 
social studies, English and Latin, home economics and 
mathematics and science, and physical education and science— 
usually biology—continued popular combinations. With 
increasing frequency, however, science, commercial subjects, 
fine arts, music, and the social studies appeared separate sub- 
jects with other area listed minor teaching assignment. 
More than per cent the calls each these areas men- 
tioned but one teaching field. course, these vacancies were 
usually those which required the services experienced 
teacher. The increase, however, was considerable that 
leads the inference that most beginning teachers are not 
expected teach wide range subjects. 

assisting superintendents fill public-school teaching 
positions, the Division Appointments sent out 2,706 sets 
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credentials, addition large and uncounted number pre- 
pared the request candidates, members the faculty, and 
superintendents whom the applicant had applied directly. 
More than thousand sets credentials were mailed answer 
the calls for elementary-school teachers. The office was 
unable recommend candidates for 145 the elementary- 
school calls and for 557 the secondary-school requests. 

Although few the graduates the College Education 
major home economics, all the teachers vocational home 
economics are graduates the College Agriculture. For this 
reason, the activities this office assisting these persons 
secure positions are not reported Table II. least the 
graduates home economics were assisted securing teaching 
positions. 


URING the year 1944, salaries continued 
Elementary-school teachers secured positions aver- 
age salary $1,400 $1,500; academic teachers the 
secondary schools were employed salaries which ranged 
between and $1,700; and beginning teachers the 
special fields were offered initial salaries well above $1,700. 
this, course, should added the cost-of-living bonus 
paid under the emergency appropriation passed the Legis- 
lature late 1944. 

obvious conclusion from the conditions which now obtain 
the public schools that are the midst serious 
teacher shortage which will continue acute for several 
years. Not only will the number available graduates continue 
decline for least two more years, but not until 1948 will 
the schools begin benefit from the enlarged freshman classes 
which enrolled Ohio State University and elsewhere the 
fall 1944. Continuation demands for manpower the 
armed services will draw prepared men and women away from 
teaching. reasonable expect that the number addi- 
tional persons qualified receive emergency certificates during 
the school year negligible. 

The necessity supplying adequately prepared and well- 
qualified persons for the schools confronts with the urgent 
problem recruitment among capable Seniors and the need 
higher salaries inducement young people the right 
qualifications choose teaching life profession. 

[Vol. XXIV, No. 
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For United People 
work the National Conference Christians and 


Jews for the past year fine example educational 

activity which democratic both purpose and method. 
Since its organization 1928, the Conference has been con- 
cerned with reducing prejudice and promoting good will and 
co-operation among Protestants, Catholics, and Jews. During 
the past year, has sponsored 30,250 speaking programs, 5,520 
radio programs local stations, and national-network pro- 
grams. addition, 7,270,000 pieces its literature have been 
distributed, and 5,400 showings its films made. 

noteworthy that the Conference works through estab- 
lished professional educational organizations and institutions 
rather than creating new ones. One the most important 
these organizations the American Council Education. 
The Conference and the Council have entered into agree- 
ment whereby the latter the channel through which national 
educational activities the Conference are carried on. Some 
these educational projects are conducted directly the 
Council and some other organizations. 

The report the Commission Educational Organiza- 
tions the Conference especially noteworthy. There space 
here mention only few the many activities, now under 
way planned, which describes. conference religion 
and public education Princeton was attended personally 
invited delegates, two-thirds whom were engaged general 
education and the other third whom were leaders religious 
education, representing Protestantism, Catholicism, and Juda- 
ism. The report this conference published the 
American Council. standing committee the Council has 
been appointed outline comprehensive plan conferences, 
studies, and publications designed help solve the difficult 
problem with which the Princeton conference was concerned. 
study teaching aids schools and colleges with respect 
their treatment religious, racial, and national groups has 
been inaugurated. experimental program the intercul- 
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teacher-training institutions. six-weeks workshop for leaders 
from these co-operating institutions will held during the 
summer. The results this experimentation will embodied 
one more handbooks. Another project provides for co- 
operation with number schools and school systems 
developing programs intercultural education. 

Workshops sponsored jointly the Conference and the 
Bureau for Intercultural Education were held Columbia and 
Harvard Universities. Scholarship aid amounts from $50 
$200 was furnished the majority those who attended. 
Fight higher institutions have requested workshops during the 
coming summer. Teachers’ round tables have been conducted 
many states. Teams consisting Protestant, Catholic, 
and Jew have appeared before scores military units 
college campuses and before civilian students. 

All this highly encouraging and particularly important 
the present time. While much good work has been done this 
field intercultural education, much more needs done, 
recent events have shown only too clearly. the difficult 
period adjustment from war peace, revival Ku- 
Kluxism various forms more than likely. More than ever 
before, organizations like the National Conference Christians 
and Jews and the Bureau for Intercultural Education need the 
support friends democracy. 


# 


URING the school year, several Research Assist- 
antships will made available the Bureau Educa- 
tional Research the Ohio State University. Persons receiving 
these assistantships will have their tuition fees remitted and will 
receive stipends $1,200 year. Areas and projects 
which these assistantships will granted are the following: 

Citizenship education with special attention educational activities 
community chests 


Techniques preparing simple materials with special reference the 
field health 


Intercultural education 
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READINGS 
Books Read 


BENTLEY. and the Man. New York: Teachers College, Colum- 
bia University, 1943. pp. 

This book neither textbook genetics, the title may suggest, nor 
technical treatise any one field biological knowledge. Rather, the author 
attempts integrate pertinent facts from the fields genetics, cytology, 
embryology, and developmental anatomy, and piece them into concept 
the whole man. 

the fifth author “The Science Modern Living” series books 
published Teachers College, Columbia University, Bentley Glass defends 
the thesis that understand man any phase his life span, from the single 
fertilized ovum, throughout his embryonic and postnatal development, 
adulthood, and, finally, his old age, essential regard the individual 
organism which continuously growing and following hereditary pat- 
tern, and likewise being continuously modified external circumstances. Thus, 
the array genes bequeathed each from our ancestors and couched 
the cytoplasm the cells which comprise our bodies largely determines the 
pattern and configurations which make human, but their potentialities are 
modified according time and circumstances extrinsic factors. short, 
this streamlined discussion the recurrent theme nature versus nurture, 
but strictly the modern sense, and certainly with much more enlightenment 
than has been thrown the subject many times the past. one reads 
these pages, the evidence tilts the scales heavily times one side, then 
the other. However, the final decision not stated terms abso- 


ather draw. 
lutes, but rather Joun Price 


Practical Psychology. New York: Macmillan Company, 1944. 
pp. 

This will prove valuable handbook for the personnel man indus- 
try although many psychologically trained individuals may find omissions 
basic experimental material. These omissions are most noticeable the discus- 
sion “Education” and “Mental Health.” Although the section which deals 
with Hygiene” covers the principles manner both straightforward 
and clear, little offered the way therapy. 

The chapter “Old Age” presents good coverage the material. The 
section devoted “Industrial Psychology” the best the book, and the 
treatment “Employment Tests” and “Morale and Rewards for Work” 
superior to, and more practical than, most published discussions these topics. 

The author includes many valuable criticisms accepted procedures, such 
the and Motion Study”; and the chapter “Advertising” based 
not only upon standard experimentation but brought date the 
inclusion more recent research. extremely practical and timely discus- 
sion accidents included, and, although much the material the section 
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crime not new, the coverage adequate. brief discussion vocational 
guidance given and the chapter “Effective Speaking and Writing” repre- 
sents new applications basic psychological principles these problems. 
Clearly constructed and carefully chosen graphs, well interesting case 
material and pictures, add both the clarity and usefulness the book. 


Reading and Writing. New York: Crofts and Company, 1944. 
418 pp. 

Designed for use freshman-English classes college, this book aims 
help the student read intelligently and write clearly and effectively. 
Although the emphasis the authors the development composition 
skill rather than reading ability, there are several sections which deal helpfully 
and realistically with the problems which arise connection with the use 
library facilities and the reading various types materials. Detachable 
pages the book provide variety diagnostic tests and extensive array 
practice 

Under the heading “Skills Involved Learning Write” 125- 
page treatment the mechanics language, including rather exhaustive 
treatment those formal aspects English grammar which periodically bob 
plague the student from about the seventh grade on. (Does anyone 
really care whether there such thing the negative-interrogative-pro- 
gressive conjugation the verb play the gerund used subjective 
complement?) Aside from this one excursion into the Never-Never Land 
formal grammar, however, the authors present admirably clear-cut exposi- 
tion the principles underlying the correct and effective use the English 
language. There wealth illustrative material drawn from the writings 
standard authors and from the compositions students; there step-by-step 
analysis the procedures followed organizing and presenting ideas; 
and there are stimulating suggestions for the young writer struggling be- 
come articulate which should buoy him when the four forms discourse 


threaten inundate him. 
WILFRED EBERHART 


Dinsmore. Tertiary Education. Cambridge, Massachu- 
setts: Harvard University Press, 1944. pp. (The Inglis Lecture, 1944). 
education” the author means that education, whether term- 
inal senior-college preparatory, which given junior colleges, institutes, 
and the first two years four-year colleges. looks forward great 
expansion this area. believes, subject correction the light later 
experience, that per cent youth could profit secondary education, and 
tertiary education were established with full utilization resources 
along mental, recreational, artistic, and vocational lines,” would expect 
per cent secondary-school graduates begin, “and very substantial 
proportion” complete, two-year program. This program should include 
both vocational and general studies. 
The Regents’ plan for Institutes Applied Arts and Sciences described, 
and the prediction made that their principal contribution will lie the effect- 
iveness their two-year terminal programs. emphasized, however, that 
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the road higher education should open those graduates who desire and 
can profit from it. 

Many important matters are discussed and various stimulating observations 
made this rather rambling lecture. There are good many extensive quo- 


tations from previous writings the author. 


Training Procedure. New York: John Wiley and Sons, 
Inc., 1940. pp. 

Employers and business executives who face the need continuously 
training ever-changing mass unskilled, skilled, and minor-executive 
employees will read Training Procedures with interest and immediate profit. 
clear, nontechnical language the author draws upon rich and varied 
experience present appealingly simple technique for deciding what 
teach, how teach it, and how make the teaching stick. The technique 
that job analysis, applied successively discovering any plant the needs 
for training, identifying and organizing the skills and techniques 
mastered, and selecting proper teaching procedures and devices. 

Effective training, Mr. Cushman believes, results from clearly defined 
general and specific objectives, mastery small organized units the discrete 
operations performed, parallel mastery what the worker must know, 
and immediate application the skill information learned. addition 
developing the technique implied, the author presents the weaknesses and 
values almost all the commonly used “teaching” methods and devices, 
evaluates other schemes for industrial training, and sets forth organized 
plan for training teachers thirty hours. 

The broader significance this book will depend upon the reader’s 
reaction what appear the basic assumptions: all learning results from 
analysis unified segment total process, the majority people learn 
most effectively acquiring ability specific things first, planning should 
done for the learner the few endowed with real ability and clothed with 
authority for getting results, and there are discrete types learning and each 
matched with its appropriate technique teaching. Around these assump- 
tions the storms controversy education have raged for many years. 


Physics the 20th Century. New York: Philosophical 
Library, 1944. 185 pp. 

Physics the 20th Century may regarded discussion for the lay- 
man the revolutionary development the field physics and the evolution 
the manner thinking about this subject which has come about since the 
nineteen hundreds began. The early chapters deal with subjects commonly 
regarded classical physics and serve tie the works the preceding 
century with those our time. The latter portion deals with atomic physics 
and quantum phenomena, including examples the apparent paradoxes. 

This work cannot considered popular book the usual College 
Education terminology since clear comprehension its contents can had 
only someone with considerable background and with capacity for mature 
thinking. This excellent little book distinguished author who will long 
remembered the co-author with Max Born that classical work, 
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Elementare Quantenmechanik. can recommended anyone wishing 
obtain general knowledge the physics our century who willing 


devote some hard work it. 


Porrer, THELMA Analysis the Work General Clerical 
Employees. New York: Teachers College, Columbia University, 1944. 
100 pp. (Teachers College, Columbia University, Contributions Edu- 
cation, No. 903). 

Miss Potter’s study training needs general clerical workers follows 
the well-established pattern doctoral-dissertation projects, this one under 
sponsorship Hamden Forkner. Also, the pattern procedure is, general, 
that job analysis commonly followed researchers since the early studies 
Taylor and the relatively more recent ones Charters and others. The 
student’s review earlier similar studies finds former analysis instruments 
inadequate for the complex and comprehensive nature general clerical 
employment; hence the necessity for construction time-analysis chart and 
information blank suitable this particular project. While the uniqueness 
the analysis chart comparison with those used earlier studies not 
entirely clear, formulation this device appears probably the chief profes- 
sional contribution this project method. 

Since the study was made possible the co-operation large business 
firms New York and Baltimore, covered chiefly clerical occupations char- 
acterized routinized machine procedures. Twenty specific findings are 
paralleled recommendations secondary schools which profess prepare 
general clerical workers for large business enterprise. While most these 
appear “discoveries the obvious,” this carefully detailed study serves 
well emphasize the importance the general clerical occupations 


modern big 


Guiding the Normal Child. New York: Philosophical 
Library, Inc., 1943. xv-+174 pp. 

This book written primarily help students who are training become 
teachers, well teachers themselves, reach better understanding chil- 
dren. the Introduction, the author reminds teachers that important for 
them know something the child’s early years. agree with her when 
she says, child comes school five years much harm good may 
have been done already, and teacher can only build the foundations that 
have been laid” (page 14). Because the author’s work and experience 
directing the Dundee Child Guidance Clinic England, the emphasis 
throughout the book the emotional and social development the child. 
Numerous illustrations children’s difficulties and how they were treated serve 
give the reader insight into the complexity the problems the 
development personality children. Bibliographies the end each 
chapter will help those who wish extend their knowledge this field. 

Beginning with discussion infancy, the writer proceeds with chapters 
the pre-school period, the middle years, and adolescence. Special emphasis 
given problem behavior each phase development with numerous 
suggestions for helping children happier adjustment their situation. 
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The final chapter, entitled “Children and the War,” contains some excel- 
lent advice for both parents and teachers. list principles, which the author 
aptly terms “Mental First states some well-known facts mental 
hygiene terse and direct terms. These are illustrated with actual stories 
how mothers teachers helped young children who were frightened, 
otherwise affected, war conditions England. 

This book recommended parents and teachers alike, for its 
objective and helpful approach the most difficult problems child guidance. 


Scholastic Adjustment Problems 
the Returning Veterans 
[Continued from page 


“There has been friendly spirit prevailing this course which has 
gone long way helping find ourselves this new environment.” 
general efficiency. not dread the thought study and dry 


academic work.” 

made feel that somebody was interested work be- 
sides wife and myself. You couldn’t make follow time 
schedule, change notes but you could not have suggested 
without interest won’t thank you for helping but will 
thank you for showing some ways help myself.” 

“These that speak about were the first ones ever had. 
high school, college, and navy, managed few B’s but never 


It’s fun get It’s not very hard either. You have your 


Returning veterans have many problems they resume 
civilian and scholastic life; and they are highly motivated 
the work required them. Working definitely organ- 
ized, individualized program study skills has helped these 
men get back into methods school work. This course has 
given them way out the many frustrations readjustment. 
Not only has aided them regain self-confidence the abil- 
ity perform scholastically, but has provided guidance 
broader sense, noted the sampling personal statements. 
Study-skill training not only has helped these men feel that 
they were “getting into the groove again,” but will help them 
keep efficient performance the quarters which follow, 
shown the cumulative averages since the help was given. 
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